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Abstract

One recommendation for strengthening teacher preparation programs is to reduce the random matching process of teaching interns and mentor teachers. Quality mentoring is required if teacher education programs will prepare interns for educational careers. In response, universities are investigating the Professional Development Schools’ (PDS) model. Critical to this model’s success is not the quantity of mentors on site, but the quality of mentors, which should be examined before adopting the model. Teaching interns enrolled in one urban College of Education evaluated mentors using the Intern Evaluation Survey. Overall, they reported being satisfied with their mentors during their field experiences. Interns reported that their mentor teachers possessed strong content knowledge, were professional in their interactions and demonstrated effective classroom management strategies. On the contrary, the data suggests that the preservice interns did not feel as if their mentors effectively assisted them with assessment development. These findings suggest that overall, preservice interns feel that their mentor teachers prepared them for the profession. 
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Examining Preservice Interns’ Perceptions of Their Mentor Teachers: 

A Critical Component of Establishing Professional Development Schools


Student teaching is the culminating event for a teacher candidate, hereinafter   preservice intern, enrolled in a teacher education program. Successful student teaching experiences are established through extensive planning and collaboration between university staff, supervisors, and mentor teachers. Turner (2008) suggested the following practical strategies for providing preservice interns with an educative experience: 1) Decrease the random assignment matches between interns and mentor teachers; 2) select effective mentors; 3) offer opportunities for the mentor teacher and university faculty to communicate with one another; 4) debrief pre-service interns on district and school policies; 5) recommend pre-service interns participate in activities outside of their assigned classroom, but within the school community; 6) encourage administrators to evaluate the student intern; and 7) schedule discussions between the mentor and preservice intern to discuss the experience at length after the intern has completed their experience has been completed. 


In response, many teacher education programs began establishing partnerships at both district and school levels (Osguthorpe, Harris, Harris, & Black, 1995). Frequently, teacher education programs would employ the Professional Development School (PDS) where schools and/or districts were selected for the research and development of the education profession by university faculty (Holmes Group, 1990). Scholars, Valli, Cooper, and Frankes (1997) analyzed the research on school-university partnerships and found the majority of the articles were case studies focused primarily on the development, reflection, satisfaction levels, and organizational changes of the model. Because more universities began to adopt partnership models as a component to their preparation programs (Osguthorpe, Harris, Harris, & Black, 1995), coupled with value of the mentor teacher (Turner, 2008), it is important to examine not only the site, but the mentor teachers who will host the interns. 
Literature Review

The Relationship between Experiential Learning and Professional Development

Smith (2001) studied the work of David Kolb who used the work of Piaget and Dewey to explore the various learning styles associated with understanding concrete experiences-experiential learning. Experiential learning creates opportunities for hands-on approaches to learning; theory is bridged with practice. This learning style has been adopted by various teacher education programs, particularly those which employ some variation of the PDS model. This theory refutes the notion that formal education is the sole way to impart knowledge; all participants of the learning process (e.g. teachers, students, parents) share responsibility for using the experiences and reflections as learning tools (Smith, 2001).  


Experiential learning literature has become more prevalent; indicative of the attention to practices suggested in this theory (Smith, 2001). College educators in particular, have become supporters of the theory (Young, Bullough, Draper, Smith & Erickson, 2005). Recently, teacher-education programs have focused more on improving the quality of preservice interns’ student teaching experiences (Young, Bullough, Draper, Smith & Erickson, 2005). The urgency of the situation has been magnified by the decreasing pool of jobs available to beginning teachers (Selwyn, 2007).  

Satisfaction of Interns in Professional Development Schools

Shifts to school-university partnerships evolved to attend to criticisms of both traditional teacher preparation programs and the K-12 education system (Sands & Goodwin, 2004). Cochran-Smith and Lytle (1999) summarized student teaching interns’ major complaint about the field experience: Their university education and field expectations were incongruent. Mentor teachers agreed, alleging university faculty were too far removed from the classroom to provide a practical education. University faculty however, responded that it was the teachers who were uninformed about the most recent practices and therefore could not effectively mentor interns. 


Huang and Waxman (2009) investigated various environmental aspects of student teachers’ field sites in relation to (a) their satisfaction with school experiences, and (b) commitment to the teaching profession. They discovered that although student teachers generally viewed their placements positively, they perceived differences between actual and preferred school environmental aspects. Student teachers’ views of the school were significantly associated with their satisfaction with their experience.
 

The PDS model addresses these concerns through early introductions to the field sites. This allows the interns to become accustomed to the actual school sites and familiarize themselves with various school factors. This is an effort to decrease the gap in the types of schools they believe they prefer and reality. The PDS model also provides opportunities for shared responsibilities for teacher preparation, professional development, and research to improve the overall student teaching experience for all participants (Mantle-Bromley, 1998).

Benefits of Professional Development Schools


Knight, Wiseman, & Cooner, (2000) noted additional benefits of using the PDS model. Their study evaluated extracurricular programs taught by preservice interns. A pre-test/post-test design measured changes in the students’ academic performance as a result of the tutoring program offered at the PDS. Results indicated that students’ academic performance improved significantly and provided pre-service interns with valuable professional development. 

Davis and Waite (2007) analyzed a follow-up study of Teacher Fellows to analyze the graduates’ retention rates and perceptions of the support they received during the Teacher Fellows Program (TFP). The researchers found that 82% of the graduates were employed as teachers. Of those who were not, some graduates still viewed their positions as jobs in education although not in traditional K-12 settings. An overwhelming majority of the respondents indicated that their participation in the TFP positively impacted their experience as a novice teacher. In particular, the respondents noted receiving support, developing relationships, knowledge, attitudes, dispositions, and leadership skills as having the greatest impact. The five graduates who responded negatively explained their response was due to a poor relationship with their mentor teacher.

The Role of the Mentor Teacher 


The mentor teacher indisputably has the greatest degree of involvement with the preservice intern (Mesler, 2004). Currently the role of the mentor teacher and the level of support they provide to preservice interns vary significantly. A preservice intern’s student teaching experience has considerable influence as to whether a new teacher decides to pursue a career in education or, conversely chooses to abandon the profession. Researchers have cited carefully selecting mentor teacher as one of the most significant components to ensuring a preservice intern has a quality student teaching experience (Turner, 2008): The student teaching experience can be enhanced or compromised by the powerful influence of the mentoring teacher (Nettle, 1998).

Hudson (2007) studied math and science preservice teachers’ perceptions of their mentor teachers. The indicated there appeared to be more mentoring in primary mathematics than primary science. Expert primary science teachers skilled in mentoring would be best suited as mentors for preservice teachers of science, and thus this is the crux of the mentoring problem; educating (or failing to educate) primary teachers to be sufficiently skilled for mentoring in all primary subjects. These preservice interns’ felt as if they received inadequate mentoring and therefore did not hold positive feelings about the experience overall.

Selke (1996) explained that the mentor teacher is the one who assumes the responsibility of assimilating preservice interns into the schools; when mentors and their interns have regular support usually through Pre—16 partnerships, field experience programs appear to be most effective. Such partnerships are becoming increasingly crucial for addressing disparities between traditional teacher education programs, the homogenous group of teachers entering the field, and the increasingly diverse group of students (Zimpher & Ashburn, 1989). 



Sands & Goodwin (2005) investigated the degree to which PDS sites offer pre-service interns the opportunity to observe their mentor teachers’ model skills necessary for intern’s success. Results revealed that mentor teachers rated themselves highly, suggesting they model good practices for their interns; however their proficiency in certain areas did not receive the same favorable ratings. Implications of this study suggest that the university should offer professional development to both the mentor teachers and the preservice interns in areas where the mentors appeared less than proficient.


Each of the aforementioned studies provides support for the use of PDS. Scholars, Grisham, Ferguson and Brink (2004) used qualitative case studies to confirm the value mentor teachers at PDS receive from working with pre-service interns as indicated in studies by scholars such as Wepner and Mobley (1998). Results indicated that mentor teachers agreed that hosting student teachers involves a considerable time commitment often resulting in taking time from their own students and curriculum to meet the needs of the intern. Mentors mentioned feeling isolated from their co-workers while hosting a preservice intern. However, an overwhelming majority of mentor teachers viewed themselves as benefiting from their experience with student teachers in a variety of ways, including increased ability to provide individualized attention to students as well as improvements in their own teaching (Grisham et. al, 2004). Selke (1996) summarized that when the mentor teacher is supported by the K-16 partnership, the interns’ field experiences are most effective. Such partnerships are becoming increasingly important for addressing disparities between traditional teacher education programs, preservice interns and, and the diverse classrooms that mirror the reality of public education (Zimpher & Ashburn, 1989).
Research Questions
1. To what extent do interns’ ratings of their mentor teachers’ classroom management strategies, opportunities for reflection and rapport with mentor teacher significantly predict their overall satisfaction with their mentor teacher?
2. What is the best predictor of preservice teachers’ overall satisfaction with their mentor teacher?

Method

Participants


This study included a sample of 273 (19% response rate) preservice interns from an urban, Mid-western university completing field experiences including methods, practicum and student teaching interns.  The sample contained 20.5% (56) males and 79.5% (217) females, of which 84.2% (230) chose to identify as Caucasian, 15.8% (46) identified as African-American, Asian or Pacific Islander, Hispanic, Indian or Alaskan Native, or other, respectively.  Interns ranged in age from 19 to 63 years old (M = 32, SD = 8). Student teachers accounted for 60.1% (164) of the sample; practicum interns, 36.3% (99), and 2.9% (8) of the respondents were methods interns. 


The majority of the interns 71.1% (194) completed their field experiences in urban settings while 28.9% of the respondents completed their evaluation based on a non-urban setting. Early childhood interns accounted for most of the responses 30.8% (84). The remaining participants were from other licensure program areas: Special education 29.7% (81); secondary education 19.8% (54); middle childhood 13.9% (38); and specialists’ program areas 7.3% (20). 


Convenience sampling technique was used because for this exploratory research the participants were accessible. My population is defined; preservice interns. Interns completed online evaluations after their methods, practicum, and/or student teaching field experience(s) providing a snapshot of interns’ satisfaction with their mentor teachers during one specific experience. 

Research Design


This research study employs a correlational design. This design is useful for investigating the relationship between variables, such as the relationship between preservice interns’ rapport with their mentor teacher and overall satisfaction with their field experience. There was no attempt to change conditions, behaviors, or add interventions as data was reported as analyzed (Clark & Creswell, 2010). 


Dependent Variable. The dependent variable was the measure of preservice interns’ overall satisfaction with their mentor teacher using three indicators: 1) rapport with mentor teacher; 2) classroom management strategies of the mentor teacher; and 3) reflection opportunities offered by mentor teacher. Collectively these variables accounted for approximately 76% of the total variance. 

Independent Variables. The independent variables related to interns’ overall satisfaction with their field experience were: 
1. Rapport. Did the interns feel as if they were able to develop a positive 
 relationship with the mentor teacher? 

2. Classroom management. Was the intern able to observe the mentor teacher using effective classroom management? Was the intern able to collaborate with the mentor teacher in an effort to encourage effective use of classroom management skills during the experience and did the mentor teacher provide a fair evaluation of the intern’s implementation of classroom management during the experience. 

3. Reflection. Were there opportunities for the intern collaborate with the \    

    mentor to self reflect upon teaching practices? Did the mentor evaluate  

    intern’s ability to assess learners using these assessments? 


Standard multiple regression was used to predict whether the independent variables were predictors of preservice interns’ satisfaction with their mentor teacher’s ability to prepare them for a career in education.  

Instrument


The Overall Satisfaction Measure. The instrument used was the Intern Evaluation Mentor Teacher survey (Appendix) to measure interns’ overall perception of their mentor teacher’s assistance with preparing them for an educational career. Basic demographic information was collected on the survey. In an effort to validate the survey, the creators, Dr. Brian Yusko and Andrea Moss (2008) performed a factor analysis with viramax rotation (Field, 2000) to create 5 factors from the original 61 items.  Based on the rotated component matrix, and a cutoff component loading of .45, 24 items loaded on Factor 1, 18 on Factor 2, 6 on Factor 3, 7 on Factor 4, and 7 on Factor 5.  The Eigenvalues and the scree test showed that these 5 factors explain a total of 83% (See Table 1) of the variance. Hence, this survey shows acceptable reliability (Field, 2000; Yusko & Moss, 2008).

The 61 Likert-scale items, with means ranging from 3.3 to 3.67, were grouped into 12 categories.  Each category allows preservice interns to rate their teachers based on whether or not they observed their mentor teachers, collaborated with them, felt encouraged during their experience, and whether they felt their mentors fairly evaluated their performance (Danielson, 1996).  All items were scored on a four-point scale: (1) Strongly disagree, (2) Disagree, (3) Agree, and (4) Strongly agree. The evaluation also included six items related to the rapport between interns and mentor teachers, six statements about mentor teachers’ evaluation and expectations, one statement rating preservice interns’ overall satisfaction with their mentor, and section for comments.  Procedure 
The on-line evaluation is offered at the end of each semester. Interns voluntarily completed the evaluation. Incomplete evaluations were omitted.  There were 273 usable surveys resulting in an overall response rate of 19%. Data was collected each semester beginning in the spring of 2007; the last data analyzed was collected in the fall of 2008.  While completing the survey, participants typed their name on a page separate from the survey itself to guarantee confidentiality.  Participants were also informed that data would not be accessible to researchers until grades for the semester had been submitted (Yusko & Moss, 2008).  Additionally, a comment section was included to seek interns’ opinions about their mentor teacher. 

Results

Using the averages of each indicator, histograms were first used to plot data. (See Table 2 for the histograms of the three independent variables related to the research questions). Descriptive Statistics were then analyzed; results are found in Table 3. Pearson Correlations were run to calculate the strength of the relationship between the interns’ rapport with their mentor, mentor’s classroom management techniques, opportunities for reflection mentors provided and the intern’s overall satisfaction rating of their mentor teacher (See Table 4). A strong positive correlation was found between all variables and overall satisfaction with mentor teacher. Rapport and overall satisfaction (r(271) = .893, p<.001); classroom management (r(271) = .879, p<.001); and reflection r(271) = .833, p<.001), indicating a statistically significant linear relationship between the variables.


A standard multiple linear regression (Howell, 2007) was calculated to predict intern’s overall satisfaction with their mentor teacher based on the intern’s perception of their mentor teacher’s classroom management strategies, opportunities mentor teachers provided for various types of reflection and the rapport established between interns and their mentor teachers. 


Tables 5-6 show the correlations between variables, the unstandardized regression coefficients (B), the intercept, the standardized regression coefficients (β), the semi-partial correlations, R, R², and the adjusted R². A statistically significant regression equation was found [F (3, 269) = 608.348 p <.001]. R for Regression was statistically different from zero. R² at .872 (adjusted R² at .870) indicates approximately 87% of the variation in intern’s overall satisfaction with mentor teachers is predicted by the interns’ perception of their mentor teacher’s classroom management strategies, opportunities mentor teachers provided for various types of reflection and the rapport established between interns and their mentor teachers. Based on standardized regression coefficients and statistically significant (p<.05) t scores, it appears that interns’ perception of their mentors’ classroom management strategies is the best predictor in determining interns’ overall satisfaction with their mentor teacher’s ability to prepare them for a career in education.  

Discussion


The descriptive results show that preservice interns generally reported positive perceptions of their mentor teachers and the contribution their mentors made to their readiness for the profession. Because the supply of jobs available to new graduates of teacher education programs, it is imperative that teacher education programs offer preservice interns thorough preparations to not only secure a teaching position, but to be an effective educator (Selwyn, 2007). Given that university programs are adopting the PDS model and the mentoring component to the field experience has been deemed as one of the key assets to successfully preparing preservice interns, it is wise to carefully examine the actual schools sites, but also the teachers employed at the sites who will host the preservice interns. 


This type of careful site investigation and selection enables university faculty, mentor teachers, supervisors and interns to work in close collaboration which is often an impossible task when partnership models are not used (Mesler, 2004; Osguthorpe et al, 1995). University faculty and supervisors should support mentor teachers in allowing interns to experiment with forging the chasm between what has been learned in the college classroom and the practical experience of the field work. Mentors among other things, should be willing to allow students the chance to self-reflect. These reflections should be used as additional learning experiences (Mesler, 2004; Smith, 2001). 


The university in this particular study does not have an instrument designed to evaluate the site particularly, but on-line evaluations have been created allowing interns to evaluate their mentor teachers and overall satisfaction with their field experience (Yusko & Moss, 2008). With means ranging from 3.37 to 3.68 (1 being the lowest score) in all 12 categories of the survey, preservice interns reported being satisfied to highly satisfied with their mentor teachers and overall field experience. Interns’ scored mentors who demonstrated strong content knowledge (M=3.68), professional interactions (M=3.61), and mentors demonstrated effective classroom management strategies (M=3.56) the highest. On the contrary, the data suggests the current pool of mentors is not as effective with assisting interns with developing a variety of assessment tools for the students (M=3.37). Student teachers have a required project based around assessment and may feel they need additional support which they did not receive from the mentor. 
Hasan, (2006) describes the mentor’s role as one that socializes preservice interns, helping them to develop attitudes and perceptions about teaching, learning and classroom management. It is therefore important to determine how preservice interns perceive classroom management models and behaviors of expert teachers. Classroom management has become a challenge for teachers due to an increase of violence and discipline problems in schools (Hasan, 2006). Interns who felt less able to manage the classroom, also felt less satisfied with their field experience overall. These statements drove me to focus on three aspects of mentoring and their relationship between interns’ rating of the mentor in the following areas: (a) rapport, (b) reflection; and (c) classroom management. Based on the regression model, it appeared that mentors’ effective classroom management strategies was the best indicator of the three when rating the mentor as effective overall.    

Limitations


This model was able to provide evidence that a relationship was missing in regards to the overall satisfaction of interns with their mentor teachers however, the analysis revealed a positive relationship. Because the independent variables were moderately to strongly correlated, it represents only suggestive evidence. This study therefore is good starting point. Further analysis of the instrument needs to occur for validation as the histograms illustrated positive skewness. Due to the non-normal distribution of scores, logistic regression should have been conducted (Green & Salkind, 2003). Trying to determine which indicators of classroom management were the best at predicting interns’ overall satisfaction yielded collinear results and therefore were excluded from the study altogether.


The response rate in this study was low. The on-line evaluation is voluntary: Evaluations are to be completed at the end of the semester when other required assignments are due, and some interns may have a fear of rating their mentor teacher or their field experience unfavorably assuming it will have a negative impact on their grade. Because the evaluation is offered only on-line, those without easily accessible computers or those who are technology-challenged may opt not to partake in the survey. Recommendations for Future Research 


Although it is important for interns to voice their level of satisfaction about their mentor teacher, someone with more experience (faculty member or supervisor) also needs to assess the mentor teacher to triangulate the data (Clark & Creswell, 2010). Researchers should also allow mentor teachers to evaluate themselves on both their perceived proficiency of the domains listed on the evaluation form and their perceptions of how much they practice the domains. 


Finally, the data suggests that there are mentor teachers who do not fair favorably in certain domains. Instead of refusing to allow the teacher to mentor again, professional development opportunities should be planned between the university and the school. This will assist not only the mentor teachers, but the future interns they will service. Faculty can also begin to infuse the mentors’ areas of weakness more thoroughly into their own curriculum with the knowledge the interns might not become proficient in those domains while in the field.  

Conclusions 


The quality and character of America’s teachers continue to be of vital concern to educational reformers. United States policy makers, pushed by the perception that educators could not be trusted to reform themselves, undertook the task of upgrading teacher quality and student performance. It has been reported that lasting improvements in teaching will only occur if the teaching profession and teacher education programs are radically reconstructed (Theobald, 1991). Goodlad (1994), recommended the development of exemplary settings where preservice interns would be have the opportunities to observe and gain teaching experience under the guidance of carefully selected mentor teachers - professional development schools (Holmes Group, 1986). The idea of a professional development school is nothing new. School-university partnerships have the ability to meet both the needs of public schools and teacher preparation programs. 


Creating and maintaining such partnerships have often proved problematic (Theobald, 1991). In particular, the mentors’ role in the PDS model has often been overlooked in the sustainability of such programs. In the PDS model, “the mentor is the most qualified to observe and monitor the growth of a student teacher” (Mesler, 2004), therefore it is critical that if teacher education programs are going to adopt the PDS model to prepare preservice interns, a thorough assessment of the sites teachers should be employed before randomly assigning students to their most critical preparation- the field experience.
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 Table 1

Cronbach’ Alpha Reliability Coefficients, Eiegenvalues, Percentages of Variance, and 

Cumulative Percentages for Factors

	Measure
	Factor
	# of Items
	Cronbach’s Alpha
	Eigenvalue
	% of Variance
	Cumulative

	Support of Teaching
	1
	24
	.99
	44.240
	73.734
	73.734

	Professional Interactions and Evaluation
	2
	18
	.98
	1.745
	2.908
	76.641

	Communication
	3
	5
	.94
	1.438
	2.397
	79.039

	Challenging High Stakes Evaluation
	4
	7
	.94
	1.100
	1.833
	80.872

	Planning and Reflection
	5
	7
	.95
	1.015
	1.691
	


Table 2 

Histograms: Means of Classroom Management, Rapport, and Reflection
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Table 3

Descriptive Statistics

	Measure
	Mean
	sd
	N

	Assessment
	3.44
	0.81
	273

	Classroom Management
	3.56
	0.75
	273

	Rapport
	3.50
	0.53
	273

	Planning
	3.37
	1.08
	273

	Standards
	3.44
	0.80
	273

	Instructional Materials
	3.47
	0.79
	273

	Instructional Strategies
	3.48
	0.82
	273

	Higher Order Thinking
	3.41
	0.84
	273

	Student Choice
	3.39
	0.84
	273

	Reflection
	3.41
	0.85
	273

	Professional Interaction
	3.61
	0.72
	273

	Communication with Parents
	3.42
	0.84
	273

	Content Knowledge
	3.68
	0.63
	273

	Evaluation and Expectations
	3.54
	0.75
	273


Table 4

Correlations

	Correlations Between Variables

	
	
	Rapport
	Classroom Management
	Reflection
	Overall Satisfaction

	Rapport
	Pearson Correlation
	1.000
	.779**
	.734**
	.893**

	
	Sig. (2-tailed)
	
	.000
	.000
	.000

	
	N
	273.000
	273
	273
	273

	Classroom Management
	Pearson Correlation
	.779**
	1.000
	.705**
	.879**

	
	Sig. (2-tailed)
	.000
	
	.000
	.000

	
	N
	273
	273.000
	273
	273

	Reflection
	Pearson Correlation
	.734**
	.705**
	1.000
	.833**

	
	Sig. (2-tailed)
	.000
	.000
	
	.000

	
	N
	273
	273
	273.000
	273

	Overall Satisfaction
	Pearson Correlation
	.893**
	.879**
	.833**
	1.000

	
	Sig. (2-tailed)
	.000
	.000
	.000
	

	
	N
	273
	273
	273
	273.000

	**Correlation is significant at the 0.01 level (2-tailed).
	
	


Table 5

Model Summary

	Model Summary

	Model
	R
	R Square
	Adjusted R Square
	Std. Error of the Estimate

	1
	0.934a
	0.872
	0.870
	0.228


a. Predictors: (Constant), Classroom management, reflection and rapport

Table 6

Coefficients

	Coefficients

	Model
	Unstandardized Coefficients
	Standardized Coefficients
	t
	Sig.

	
	B
	Std. Error
	Beta
	
	

	1 (Constant)
	.146
	.124
	
	1.175
	.241

	Rapport
	.101
	.010
	.535
	10.219
	.001

	Reflection
	.041
	.010
	.189
	4.094
	.001

	Classroom Management
	.054
	.012
	.220
	4.398
	.001


Table 7

Analysis of Variance

ANOVAb
	Model
	Sum of Squares
	Df
	Mean Square
	F
	Sig.

	1 Regression

   Residual

   Total
	113.863

35.770

149.634
	3

269

272
	37.954

.133
	285.423
	.001


a. Predictors: (Constant), Classroom Management, Overall Reflection, Overall Rapport

b. Dependent Variable: Overall Satisfaction with Mentor Teacher

Table 8

Descriptive Statistics of Classroom Management Indicators

	Measure
	Mean
	sd
	N

	Observed mentor using effective classroom management strategies
	3.58
	.801
	273

	Collaborated with mentor to implement effective classroom management strategies
	3.52
	.853
	273

	Encouraged by mentor to independently implement effective classroom management strategies
	3.58
	.846
	273

	Evaluated by mentor of implementation effective classroom management strategies
	3.55
	.839
	273


Appendix 

Intern Evaluation of Mentor Teacher (MT)

General Information
	MT First Name:
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	MT Last Name:
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	Supervisor’s First Name:
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	Supervisor’s Last Name:
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	Grade Level(s):
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	Subject(s):
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In which semester are you completing this evaluation? 
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[image: image12.wmf]Summer

	In what year were you born? (Please enter as a four-digit number, e.g. 1963)
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What is your gender? 
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What is your race/ethnic group? 
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Mentor Teacher
This section contains questions about the four types of experiences you should have had with your mentor teacher:

1. You should OBSERVE your mentor teacher engaged in effective teaching practices. 

2. As you take on greater responsibilities, your mentor teacher should COLLABORATE with you to help you plan, teach, and reflect upon your teaching. 

3. Once you gain more independence, your mentor teacher should ENCOURAGE you to engage in activities that will help you develop the skills you will need to succeed as a teacher. 

4. Finally, your mentor teacher should provide meaningful EVALUATION, which includes assessments of your skills, identification of strengths and specific suggestions for improvement.

	Planning 


	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor plan for sequential learning experiences based on her knowledge of students.
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	My mentor COLLABORATED with me in planning sequential learning experiences based on our knowledge of students.
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	My mentor ENCOURAGED me to independently plan sequential learning experiences based on my knowledge of students.
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	My mentor EVALUATED my lesson plans.
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	Standards
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor create standards-based lesson plans. 
	[image: image39.wmf]
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	My mentor COLLABORATED with me to create standards-based lesson plans.
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	My mentor ENCOURAGED me to independently create standards-based lesson plans.
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	My mentor EVALUATED my plans for alignment with standards.
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	Instructional Materials
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor use challenging instructional materials that motivate students.
	[image: image55.wmf]
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	My mentor COLLABORATED with me to use challenging instructional materials that motivate students.
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	My mentor ENCOURAGED me to independently use challenging instructional materials.
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	My mentor EVALUATED my ability to use challenging instructional materials.
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	Classroom Management
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor demonstrate effective classroom management strategies.
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	My mentor COLLABORATED with me to implement effective classroom management strategies.
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	My mentor ENCOURAGED me to independently implement effective classroom management strategies.
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	My mentor EVALUATED my implementation of effective classroom management strategies.
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	Instructional Strategies
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor use various instructional techniques to suit individual learners.
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	My mentor COLLABORATED with me to use various instructional techniques to suit individual learners.
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	My mentor ENCOURAGED me to independently use various instructional techniques to suit individual learners. 
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	My mentor EVALUATED my ability to use various instructional techniques to suit individual learners.
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	Higher-Order Thinking
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor teacher developing students’ higher level thinking skills.
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	My mentor COLLABORATED with me to develop students’ higher level thinking skills.
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	My mentor ENCOURAGED me to independently develop students’ higher level thinking skills.
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	My mentor EVALUATED my ability to develop students’ higher level thinking skills.
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	Student Choice
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor teacher incorporate opportunities for student choice.
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	My mentor COLLABORATED with me to incorporate opportunities for student choice.
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	My mentor ENCOURAGED me to independently incorporate opportunities for student choice.
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	My mentor EVALUATED my ability to incorporate student choice.
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	Assessment
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor implement a variety of assessments tied to instructional goals.
	[image: image135.wmf]
	[image: image136.wmf]
	[image: image137.wmf]
	[image: image138.wmf]

	My mentor COLLABORATED with me to assess learners using a variety of assessments tied to instructional goals.
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	My mentor ENCOURAGED me to independently assess learners using a variety of assessments tied to instructional goals.
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	My mentor EVALUATED my ability to assess learners using a variety of assessments tied to instructional goals.
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	Reflection
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor teacher reflect upon teaching through self-evaluation.
	[image: image151.wmf]
	[image: image152.wmf]
	[image: image153.wmf]
	[image: image154.wmf]

	My mentor COLLABORATED with me to help me reflect upon my teaching through self-evaluation.
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	My mentor ENCOURAGED me to reflect independently on my teaching.
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	My mentor EVALUATED my ability to reflect on my teaching.
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	Professional Interaction
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor interact professionally with the school staff.
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	My mentor COLLABORATED with me to interact professionally with the school staff. 
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	My mentor ENCOURAGED me to independently engage in professional interactions with the school staff.
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	My mentor EVALUATED my ability to interact professionally with the school staff.
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	Communication with Parents
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor teacher communicate with the learners’ parents about their child’s needs.
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	My mentor COLLABORATED with me to communicate with the learners’ parents about their child’s needs.
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	My mentor ENCOURAGED me to independently communicate with the learners’ parents about their child’s needs.
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	My mentor EVALUATED my ability to communicate with learners’ parents about their child’s needs.
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	Content Knowledge
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	I OBSERVED my mentor demonstrate content knowledge in the subject(s) he/she taught.
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	My mentor COLLABORATED with me by providing materials to help me understand the subject(s) I am to teach.
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	My mentor ENCOURAGED me to independently use my content knowledge in instruction.
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	My mentor EVALUATED my content knowledge in the subject(s) I taught.
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	Rapport
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	My mentor provided me with an orientation to the school site.
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	My mentor provided personal space for me to use.
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	My mentor was friendly to me.
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	My mentor provided me with moral support.
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	My mentor had an agreeable personality.
	[image: image231.wmf]
	[image: image232.wmf]
	[image: image233.wmf]
	[image: image234.wmf]

	My mentor helped me to manage my time effectively.
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	Evaluation and Expectations
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	My mentor collected sufficient information to evaluate my performance adequately.
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	My mentor communicated my progress through triad conferences.
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	My mentor had clear expectations of me.
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	My mentor had realistic expectations of me.
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	My mentor had challenging expectations of me.
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	My mentor provided fair evaluations of my performance.
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	Overall
	Strongly disagree
	Disagree
	Agree
	Strongly agree

	
	1
	2
	3
	4

	My mentor teacher contributed to my readiness to enter the teaching profession?
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Use this space to add general comments or concerns about your mentor teacher.

