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Culturally Responsive Pedagogy Rubric
	Criteria 
	Exemplary  
	Expected  
	Marginal  
	Unsatisfactory  

	High Expectations
	consistently sends the message, through actions and words, that all students possess the capability to learn and demonstrates the ability to translate these expectations into enhanced student learning. 
	consistently sends the message, through actions and words, that all students possess the capability to learn. 
	sends the message, through words, that all students possess the capability to learn. 
	sends the message that there are students (often due to poverty or other difficult circumstances) who are incapable of learning. 

	Positive Perspective on Parents and Families
	demonstrates the ability to reach out to parents and family members and work in partnership with them to promote student learning. 
	is able to participate in dialogue with parents and other family members about learning needs of students. 
	is able to discuss student performance with parents and other family members. 
	is unwilling or unable to communicate with parents or other family members about student performance. 

	Cultural Sensitivity
	uses multiple strategies to acquire knowledge about cultures represented in the classroom and to translate this learning into appropriate curriculum and instruction by identifying and capitalizing on the cultural assets of students and using content that reflects the diverse experiences of different cultural groups 
	demonstrates the ability to acquire knowledge about cultures represented in the classroom and a willingness to learn how to translate this knowledge into curriculum and instruction by identifying and capitalizing on the cultural assets of students and using content that reflects the diverse experiences of different cultural groups 
	demonstrates the ability to acquire knowledge about cultures represented in the classroom but is not skilled at translating this knowledge into curriculum and instruction. 
	does not demonstrate the ability to acquire knowledge about cultures represented in the classroom. 

	Active Learning
	is highly effective at using instructional and assessment techniques that are related to standards,
aligned with learning differences/styles, linked to students' prior knowledge/ experiences, and engage students
(collaborative groups, student-centered classroom discussion, projects, problem-based learning, interactive uses of technology)  
	is comfortable using instructional and assessment techniques related to standards, aligned with learning differences/styles,

linked to students' prior knowledge/ experiences, and engage students
(collaborative groups, student-centered classroom discussion, projects, problem-based learning, interactive uses of technology) 
	is reluctant to move beyond teacher-centered classroom practices and traditional forms of assessment but does try to encourage student participation and active engagement on assessment tasks 
	is reluctant to move beyond teacher-centered classroom practices and traditional forms of assessment and does not promote student participation or active engagement on assessment tasks 


	Socio-Political Awareness
	explicitly and appropriately teaches "the culture of power" (codes and rules associated with success) while still respecting the codes and rules that children bring with them from their homes and neighborhoods; encourages students to see themselves as change agents by involving them in school or neighborhood improvement projects 
	is aware of the "culture of power"(codes and rules associated with success) and can communicate them explicitly without sending a negative message about norms students bring with them from their homes/

neighborhood 
	assumes students know the codes and rules associated with the "culture of power"; either doesn’t provide explicit instruction on these unwritten "rules” or sends negative messages about norms students bring with them from their homes/neighborhood
	assumes that students who violate the codes and rules associated with "the culture of power" are deviant. 


 
TQE Pre-Service Candidates
Tools to Encourage Reflection and to Deepen 

Understanding of Self, Others, and the Profession
Page One of Two




[image: image1]
Directions:

Below are indicators of culturally responsive pedagogy.  Identify incidents in the book that demonstrate these characteristics.  Cite a page reference and briefly describe the incident. There may be indicators that are not addressed in this book.

Indicator 1. High Expectations

1. The teacher presumes that all students are capable of being educated.
2. The teacher gives students clear messages about what it means to be successful in his classroom.     





Indicator 2.  Positive Perspective on Parents and Families
1. The teacher seeks to understand parents’ hopes, concerns, and suggestions.

2. The teacher keeps parents apprised of what is going on in the classroom and with their children.

3. The teacher tries to get parents involved in their children’s education.

Indicator 3. Cultural Sensitivity
1. The teacher takes responsibility for learning about students’ culture and community.

2. The teacher uses students’ backgrounds as a basis for learning.

3. The teacher knows enough about his students that he can make use of multiple cultural identities and not assume that everyone in a particular ethnic or racial group shares the same customs or beliefs.
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Indicator 4.  Promotes Active Learning

1. Students have the opportunity to demonstrate what they know and are able to do through reports, presentations, performances, or portfolios.

2. The teacher can vary his teaching strategies (whole class, small group, individualized; use of visual, auditory, kinesthetic stimuli; use of media/technology; hands-on experiences; simulations, role playing, skits, debates; field trips) to address a variety of learning styles.

3. The teacher can get students involved through some or all of the following methods:

a. group discussion

b. inquiry-based projects

c. student-selected topics or assignments

d. deliberate connections between personal lives and school subject matter





4. The teacher can create a classroom community by:

a. establishing clear rules and procedures

b. giving students responsibility for classroom operations

c. encouraging students to solve problems in a constructive fashion

d. giving students opportunities to work in cooperative learning pairs, groups, or teams




Indicator 5.  Socio-Political Awareness
1. The teacher knows the larger sociopolitical context of the school, the community, U.S. society, and the world we live in.

2. The teacher plans and implements academic experiences that connect students to the world around them.

3. The teacher is invested in his students’ success.  He believes that their success is important and will do anything within his means to help students to achieve success.

4. The teacher believes strongly that a democracy needs educated citizens and that he is working toward creating a more democratic, equitable, and just society.
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Name of Participant _____________________________

Date of Field Visit ______________________________

Number of Hours _______

I.  Briefly describe the day’s planned activities: 

_______________________________________________________________________

_______________________________________________________________________

II. Briefly describe your involvement: (Have you been assigned to a classroom? Are you working one-on-one with a child?) 

_______________________________________________________________________

_______________________________________________________________________

III. Spend time observing youngsters. Identify specific examples that illustrate characteristics of young adolescents. Fill in the chart below:

A. Physical Development



                                Specific Example/Observation

    1. There is great variability in physical                   

        maturity. 


    2. Young adolescents have a lot of energy.     
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B. Cognitive Development



                 Specific Example/Observation
    Some young adolescents:         

       1. are very concrete in their thinking

     2. demonstrate abstract thinking










 



                              

       3. move between concrete and




           abstract thinking



               

C. Moral Development

    Some young adolescents:


      1. demonstrate “What’s in it for me?”

              

          mentality




  








       2. show concern for others


             

D. Social/Emotional Development
     Some young adolescents:

        1. need approval






        2. want to belong to a group


              

        3. attracted to fads



             

        4. are subject to mood swings


              

       5. are sensitive to criticism
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Expert profiles star teachers in urban schools 

 (retrieved from http://www.catalyst-chicago.org/arch/03-98/038stars.htm)

After 40 years of research on teaching, Martin Haberman has concluded that urban schools should look for character more than training in hiring teachers.

Here are the traits Haberman has identified in urban "stars":

PERSISTENCE Star teachers never give up trying to find better ways of doing things. Paraphrasing Thomas Edison, Haberman writes that "the difference between carbon and diamonds is that diamonds stayed on the job longer." So, too, with star teachers. Unsuccessful teachers, he writes, tend to believe most of their students should not be in their classrooms because they need special help, are not achieving at grade level, are "abnormal" in their interests, attentiveness and behavior and are emotionally unsuited to school.

PROTECTING LEARNERS AND LEARNING Star teachers try to find solutions to their struggles with bureaucracy "patiently, courteously and professionally"; they want to negotiate with authority in order to protect their students’ best interests. "Quitters and failures" perceive the most professional response to be silent compliance, which Haberman sees as a failure to protect students. Star teachers typically have an interest outside school from which they derive a sense of well-being and from which they continually learn. It could be stamp collecting, opera or travel, but inevitably they bring these interests into the classroom and use them to involve students in learning.

APPLICATION OF GENERALIZATIONS Star teachers see the relationship between important ideas and day-to-day application and, therefore, have the ability to improve and develop. Without that, Haberman writes, "teaching degenerates into merely ‘keeping school.’ ... Some teachers have 30 years of experience, while others have one year of experience 30 times over."

APPROACH TO "AT-RISK" STUDENTS While recognizing that students’ life conditions can have a negative impact on their learning, star teachers believe that teachers have the primary responsibility for "sparking their students’ desire to learn." In contrast, unsuccessful teachers blame the victims, their families or their neighborhoods, thereby missing the opportunity to come up with measures that schools and teachers can or should take to improve the situation. "Of all the factors that separate stars from quitters and failures, this is the most powerful in predicting their future effectiveness with urban children of poverty," Haberman writes.
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ORIENTATION TO STUDENTS Star teachers respect their students; they have strong, positive feelings toward them. While they don’t expect to love every one of them, they do expect to be able to teach all of them. Star teachers enjoy the affection of their students, but they do not see it as a prerequisite for learning. When their students misbehave, star teachers do not take it as a personal affront, nor do they use guilt to drive students’ effort. 

AVOIDING BURNOUT Star teachers in large urban school districts know they work in a "mindless bureaucracy," and that, therefore, even good teachers will burn out. Eventually, they learn how to negotiate for the widest discretion for themselves and their students without prompting the system to react punitively. They often set up networks of like-minded teachers or teach in teams.

Lacking such skills—or even an awareness that they need such skills—quitters and failures are "literally beaten down by the system." Worst of all, they don’t believe that a good teacher should ever burn out; when burnout sets in, the feelings of guilt and inadequacy lead them to the conclusion that they probably never should have become teachers in the first place.

FALLIBILITY Star teachers acknowledge serious problems and accept human frailty as a fact of life. Quitters and failures confess to little more than "spelling and arithmetic errors," he writes; they won’t acknowledge that to err is human. "One effective way to ensure we find teachers who can accept the mistakes of students is to select those who can accept their own mistakes. When such teachers are asked in an interview, ‘Do you ever make mistakes?’ they answer, ‘Of course, I’m only human!’" 

—Rick Asa
Journal Entry: You are to observe your cooperating teacher and jot down anecdotes that indicate the presence or absence of one or more of these characteristics. You may wish to ask your teacher questions in order to get at characteristics that are hard to observe directly. Keep track of your observations over several visits to the classroom. You are not expected to find examples of all of the characteristics, but you should find positive or negative examples of at least half of them. Date your anecdote and try to describe as completely as you can what you observe.
Acting as an Amateur Anthropologist: Participant Observation
	CATEGORY
	QUESTIONS
	SOURCES

	The Culture of their Daily Lives
	These questions will help to guide your inquiry. You are not limited to these questions.
	Observations
Interviews
Media Sources

	· Language


	How do they talk?  What is their lingo/slang?  How does language categorize certain groups of adolescents?  


	

	· Fashion


	What do they wear?  How does fashion classify them?  
	

	· Music


	What music do they listen to?  What does this tell you about their development?  


	

	· Religion/spirituality


	How important is religion to them?  How do they express their religious beliefs in school?  


	

	· Food


	What do they eat?  When do they eat?  In what ways are they concerned about nutrition, weight, and their bodies?  


	

	· Media/Technology


	What media are they exposed to daily?  What role does the media serve in their lives?  


	

	· Recreation/Leisure


	What do they do for fun?  What does this tell you about their social development?  
	

	· Relationships


	How do relationships affect their school days?
	


Some Helpful Resources:

Culturally Responsive Pedagogy
Delpit, L. (1999). Other people’s children: Cultural conflict in the classroom. New York: New Press.

Ladson-Billings, G. (1997). The dreamkeepers: Successful teachers of African-American children. San Francisco: Jossey-Bass.

Gay, G. (2000). Culturally responsive teaching: Theory, practice, and research. New York: Teachers College Press.

Self-Study
Dinkelman, T.(2003). Self-study in teacher education: A means and ends tool for promoting reflective teaching. Journal of Teacher Education, 54(1), 6-18.

Loughran, J. (2007). Researching teacher education practices: Responding to the challenges, demands, and expectations of self-study. Journal of Teacher Education, 58 (1), 12-20.

Young Adolescents

 Van Hoose, J., Strahan, D., & L’Esperance, M. (2002). Promoting harmony: Young adolescent development and school practices. Columbus, OH: National Middle School Association

                Urban Teaching
                Haberman, M. (1995). Star teachers of children in poverty. Bloomington, IN: Kappa Delta Pi.
                              Michie, G. (1999). Holler if you hear me: The education of a teacher and his students. New York: Teachers College Press.

Steinberg, S.R. (S.R.) & Kincheloe, J.L.,Eds.(2004). 19 urban questions: Teaching in the city. New York: Peter Lang.

Weiner, L. (2005). Urban teaching: The essentials. New York: Teachers College Press.

Socio-Political Awareness
Kopkowski, C. (2006). It’s there: Talk about it. NEA Today. Retrieved on March 16, 2007 from http://findarticles.com/p/articles/mi_qa3617/is_200611/ai_n17194681
McIntosh, P. (1990). White Privilege: Unpacking the Invisible Knapsack. Retrieved on March 16, 2007 from http://www.case.edu/president/aaction/UnpackingTheKnapsack.pdf
Payne, R. (2005). A framework for understanding poverty. Highlands, TX: aha! Process, Inc.
Wenglinsky, H. (2002). Racism and the achievement gap. Education.Week, 20(49), 72. 




“Keeping It Real, But Getting It Right!”


Session Handouts





Preparing Canidates for success in urban settings:  keeping it real but getting it right








“Be the change you want to see in the world.”  


~ Gandhi
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